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1., PROBLEMS WHICH WE FACE

In the beginning when WRA wes set up we had to provide an education
for 25,000 children which were suddenly found on our hands, - to organize
elementary and secondary schools, We had considerable difficulty in getting
started to give youngsters some minimum of educational opportunity, We faced
difficulties with the budget, and some of our plans for post high school work
had to be eliminated, There was the added problem of nurseries and kinderw
gartons, and in the absence of budgetary provisions for nursery schools the
evacuees had to carry that part of the program,

A year ago we met at Denver and discussed "relocation" as ome of the
evolwing major objectives of WRA, and we had %o enlarge the scope of our
work to take in that particular phose eof the program, This year we find we
have moved further in the task of caring for the needs of children on the
pro jeots and educating for relocation., It has become apparent that in msoting
the latter objective our program must be analyzed primarily in terms of .
education of older psople at the projects, and that the schools must assume
o major responsibility in the program for it is there we find the largest
personrel,

At some projects thore has been a seteup ir which appointed porsonnel
worked definitoly toward the adjustment of those pesopls, This is an additional
burden upon the school, but it is a problem in which the school should take
the lendership, Special courses have to be set up and instructors have to .
be found, I realize that it is difficult in any contor to find cnyomc to
undortoke additional work, but the need for an understanding of the importance
of this problem is great, and I am convinced that it is loss o Japaneso
problem than an Amorican problem, i

Rolocation is more difficult now than it has cvor boen, I think there
is more Jopanization in the contors than therc has cver boon, 1 think we
arc losing ground rathor than gaining. It is not tho foult of the school
systom, but if it is possible to hold the ground wo havo gained we must oxort
every effort to do so, We have no control over many of the factors in tho
problem, Tho onti-Joponese attitude of certain sections of the smerican
public is bound to be disillusioning to tho ‘Jopanesc in the contors. Wo rust
do everything possiblo to overcoms theoffocts of such disillusionmont and to
roturn to those pcople a confidénce in a future in Amorica.

In our exporiences at Tulas Lako wo have had to doal with cortain
extromos in attitudes and influences, In the othor nine cconters therc should
bo o fecling of completo frocdom to got out into ths outsido Unitod Statos.
Howover, wo still have in all the centors a wery strong Jepanizing influonco”
which is going to work in opposition to those who arc planning to go outsido,
and it will got incroasingly harder to get these pcople out as time goos on.
The incroasing tendoncy towcrd ropatriation and oxpatriation is a danger
signal which wo must hocd, Such opplications arc coming in large numbers
from contors othor than Tule Loke,
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Qne of the high school students who delivered a highly patriotie
valedictory address at the close of the last school term is now under
arrest for refusing to report for selective service. It is very dishearte
ening to have such a thing happen., Agein I feel that it is somsthing for
which we are not to be blamed, but it does mean that although we now have
buildings and equipment for providing a more normal school situation, we
are going to have to work that much harder to offset the influences which
are working against the welfare of our young people at the centers. The
schools provide the best opportunity to get in and do something about these
types of situationms,

We feel that you have all done a wvery good job in view of the
difficulties encountered, in keeping wp the morale at the prOJects. I hope
that we can keep up as good a job as we have been doing. I don't think our
problems are solved by any means, and thore is no question but that it is
getting tougher and tougher all the time, - JOHN H, PROVINSE.

2. NEXT STEPS FOR WRA

"Noxt steps" are - to continue as we have in the past, expecting to
meot new problems and to solve thoss problems, Our transfer to the Departmont
of the Intorior has been an exccllont move, My, Ickes doss not want to inter=-
fere with the program; he has been outright in his praise of what WRA has been
doing, All of us feel that it is advantageous to bo connected with an old
department of the government, giving us the leadership of a man who applies
what he believes is right, -

Tho second rather important developmsnt has been the olosing of o
center, The question faced was primarily one of economy - would it be more
econcuaical to close a center from time to time as center populations decrease,
or to taper off all centers? ‘A thorough study of the problem has indicated
that the former solution is the answer, The designation of the next,center
to bo closed has not been made, for we must learn through experience whether
or not the disruption' in the lives of tho people moved and in the centers to
which they are moved will offsset the economic advantagoes of the procedure.

No member of our appointed personnel should feel any insecurity
bocausc’ of the poliey of closing centers, 4As we move into o new budget year
we ore assured that funds will be available to carry on the program throughe
out the year aos it exists at the start of ‘the year. It is expected that our
problem will continue to be onc of recruitment of sufficient porsonncl
rather than the disposition of surplus personnel,

Mr. Barrows has reported that our 1945 budget has boen approved by
the Bureau of the Budget without any specific cuts. 'Wherecas our budget
wos based upon a population cstimated for the beginning of the fisecal year,
the bureau requostad us to put in a figure based on tho ostimnted average
population throughout the year.

C-1239-P5-BU




In intensifying the relocation program, workers are being added at
the centers: in .order to reach the “families, in order to.put relocation on
an individual and family basis rather -than on a mass basis. A rather com-
prehensive program is being set up whieh will be handled through the: Family
Welfare Section, making it possible to counsel with families regarding
problems of money, sickness, héalth, children, and. general psychological
problems of fear in going out to make a new -start.

I think that the schools in their contacts with the children can help
in furthering the counseling work. Attention can be given to the childrén
which will help our relations with the older people. The older people's
tendency is to settle down and they don't want to move. We feel that out
policy on relocation is right, that it ehould not be carried on under pressure,
but by discussing problems which the people have to face, by getting them
to think along the lines of trying to mgke a go of 1t in other parts of
the country,

Teachers are not expected to go out and enter into the counseling
program. They can help, but the Relocation Counseling Committee is in charge
of Relocation Plamning. This committee is to work for a sympathetic under-
standing with the children and their families., Student counseling, pertic-
ularly on vocational and educational problems, is perfectly proper for
teachers to conduct. They should also feel free to give students all the
information which they have or can make available in relation to .relocation
problems, but should avoid giving perscnal advice. If all questions of
information are answered, the individual should have the responsibility for
making his own decision. The teachers should be in fairly close relation-
ship with the relocation people.

We want to take bigger steps in the direction. in whith we are going,
and we want to move into the mass of older people if we possibly can, through
the Adult Education Program. =~ JOHN H. PROVINSE.

3. LEGAL FRAMEWORK OF ERA SCHOOLS

A. The general problem of Federal and State relationships in the
field of educatlon at the Relocation Centers.

: Relocatlon centers are located on lands entirely controlled by the
federal government. In one case we bought all the land. In two cases we
bought some of the land. 'In two others we lease the land. In other cases
the land was already owned by the govermment and VRA entered into an agree-
ment for its use, In all cases it is under complete governmental control.
However, each person and each square inch of land in a Relocation Center is
also within the boutdaries of a State, and the Federal government and State
government need therefore to know how much jurisdiction each can exercise
over the project lands and their residents.

iy A
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There are three types of jurisdication which the Federal government
may acquire over its lands,- exclusive juriddiction, concurrent jurisdiction,
and proprietorship. '

In the first type of jurisdiction the State has no jurisdiction whatso-
ever, no more so than if that particular land were out of bounds of the State.
This is true of the District of Columbia, of Federal Post Office Buildings,
of federal reservations. o .

Concurrent jurisdiction is a situation in which the Federal and State
government each exercises full jurisdiction over every citizen and every area.
In the first case only the Federal Govegnment can speak. ' In the second case
they both speak. (National parks and federal grazing lands are under
concurrent jurisdiction).

L ]

The third situation is one in which the State exercises complete
jurisdiction and the Federal Govermment has no greater or no lesser right
than a private owner, with one exception,- the Federal Govermment, as it
operates under proprietary jurisdiction, cannot be interferred with by the
State to such an extent as to nullify the Federal purpose in the activity
in that State.

Usually the Federal Government acquires either exclusive or concurrent
jurisdiction. %When the Federll Government wants to operate on any particular
lands, it must clarify its relationship to state jurisdiction, and this was
one of ocur early problems in WRA.

VWle decided we did not want exclusive jurisdiction. The evacuees
would be wards of the Federal Government, if we acquired exclusive jurisdiction
over project lands, not entitled to vote in the State and even doubtful as
to being able to vote in the States of their origin. They would not be
able to suc for divorce in local courts. No offense could be prosccuted
under the State law, and the schools could enter into no wrkable status w th
the State. ! 8

Tith concurrent jurisdiction none of the above disabilities would be
present. The youngsters would be eligible to use State schools and would
have privileges as residents of that particular State. Our choice was a
narrow one between concurrent jurisdiction and proprictorship, and we
decided that even concurrent jurisdiction would raise some legal barriers.

In the case of proprietorship the State is responsible for law and
order, education, promotion of general welfare — now as before the evacuees
enteéred the Centers, —~but if something is done to interfere with the
parpose of the WRA program, we can stop it.

Our decision not to accept exclusive jurisdiction, or concurrent
jurisdiction, but to stand as proprietors, is an essence of the legal frame-
work of "RA. Thec first legal conclusion is as follows:— those lands are just
as much State lands as Federal lands, thus evacuces living there are just
as much residents of the States they are in as if they lived outside the
Centerse.

- L -
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Implementing that legal framework we have negotlated a memorandum
of understanding with the Statec Departments of Education, and we have, in
effect, said this to them,—~ "You, under your laws, are responsible for
providing education facilities for all the children living in .this area as
we are only a proprietor according to State law. Ve don't set up demands,
however, we want to. cooperate., Ve will provide the buildings, we will
gmploy a faculty, we will pay them, As a matter of voluntary practice; we
want our schools accredited. . Regardless of our.legal status we will go
beyond what we are legally expected to do." And that is vhat we have done,

Bs Citizenship Status of Evacuees

That is the citizenship or don1c111ary status of the puplls in this
mixed pattern of Federal and State govcrnmcnt°

Those evacuees who were born in®the U, S. are citizens of the United
States. A handful have acquired citizenship by naturalization through a
special act of Congress either through service in the last war or other
special acts. Generally spaking the naturalization laws are not open to
orientals. Recently Congress has modified this as to Chifese, but Japencse
st11] cannot become citizens by naturalizétion. Nearly all of the children
in the Centers arc citizens, but aside from being citizens of the United
States, of what State are they citizens? That bears morc on the' education
rights of children,

To establish domiciliary status one must first move. physictlly into
the State. Sccond, he must intend to stay in that State 1ndef1n1tely. This
act and intention must coincide in time. Blr%h is sufficient to acquire
domicile as a citizen of the Stete. '"hen these children go and take up
permanent residence in another State they, lose thelr domicile, status in the
first state and acquire a domicile in' the new state

Our evacuee youngsters were forced by law to evacuate,- it was not
voluntary. Therefore, they remain domic¢iliaries of California, Oregon,
,gshln5ton, Arizona - the States from which they were evacuated. Being
absentels from the State they are temporarily unable to vote except by
absentee ballot. :

However, school laws apply only within the Stete. The resident of a
State who has his domicilo in another State is énfitled to education In
the State of his residence. - PHILIP M. GLICK.

4+ RELOCATION SENMINAR

In general the ""Teachers! Handbook on Education and Relocation"
incorporates the material of this discussion. Additional pdints of emphasis
which should be remcmbered are noted below,

Every evacuce who relocates assumcs certain responsibilitiés for his
own adjustment in the relocation community, and he also carries a responsi-

.

= 5w
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bility for creating community attitudes which will help in making the
successful relocation and acceptance of other evacuees possible throughout
the relocation areas. .

The greatest needs of young people in relocation are sound vocational
guidance and a command of the English language as the tool for communication
within the community. The greatest single problem which adults face in
relocation is the problem of language,- the nced for a functional knowledge
of English,

TRA has cooperative agreements with various national groups such as
the YMCA, the YV/CA, the Boy Scouts and irl Scouts of America, the National
Congress of Parent Teacher Associations, and other, These groups offer
valuable aids in the early adjustment of the evacuce in a new community.
However, there is a tendency for evacufes to segregete themsclves in a new
community in spite of the offers of these organizations to draw them into
their activities.,

All evacuees should understand that federal funds are available for
financial assistance in case of developments which create such a need. This
working agreement has becn reached with federal social security agencies
since the residence of the relocated evacuee usually does not meet require-
ments for local aid, - IUTHER T. HOFFMAN — EDVARD B. MNMARKS, JR.

5. READING MATERIALS FOR NON-ENGLISH SPEAKING PERSONS

Materials should involve, in the early stages, 2 minimum vocabulary.
The rmmber of verbs, particularly, should be limited, and nouns should be
pitched to current community lifec.,

The use of the translation mcthod primarily is not as effectivg as a
direct functional approach. Transletion introduces the obstacles of another
association and another pronunciption.

English should be uscd at 211 times.

Materials should include — a rcader carrying a character or.a family
group through a variety of experiences typical of normal and decsirable social
life; 2 current news periodical such as "My “icekly Reader"; some of the
materials on vocations and citizenship which are used with immigrant groups;
a book on geography; historical material associated with modern problems and
trends; material on vitdl civic problems of today. Iuch of this material
should be compiled dpecially for the Japanese group.

There sheuld be & wide use of visual aids pointed to specific .
functional use - flash cards, film strips for basic words, etc.

Aids and instructions for the guidance of the teacher at every step
arc desirable to keep the teacher "on the beam® -~ the teacher must not be

g
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permitted to go off on a tangent of pet ideas of whet should be taught. .

The program requires effective motivation, proper materials, and good
teaching. The student must be prepered for the experience, understand and
accept the purpose, carry through the study or the experience, and evaluate
the results,

In general, unison or choral speech should be avoided. Universal
responsc is not made, individual differences are not detected, and individual
nceds are not met. Unison responsc may be utilized to overcome initial
shyness, then should be broken down into individual expression or response.

Foreign language teachers who hdve learned a langnage through the
functional approach and whosc professional training has bcen consistent with
that approach, and elementary school t@achers who have been trained in
recent years should be effective in hclping to solve the problem of teacher
traeining for the adult English program, - PAUL A.TITTY — GOLDA VANBUSKIRK.

6. ANMERICANIZATION !

Miss Aiton described interestingly the work of her school with over
sixty different racial and national groups. Of principle significance was
her agrecment with the ideas cxpressed by Major Paul Titty and Dr. Golda .
VanBuskirk. ©She .advocates the Basic English method, although she believes
specially trained teachers are necessary for the best results -in the. use
of the “Basic" methods OShe stressed a varied program -of activities, the
indirect method of Americenization, instruction in English ‘only, the use
of functional materiels, - MAUDE E. AITON.:

7. ATYPICAL EDUC/TION PLANNING

After stimuleting discussion which drew out brief accounts of the
approach to the problems of educating atyplcel children at each of the centers,
Miss Martens summerized the problem areas in the project progroms as
follows:

2. Administrative.problems - the sclcction of somc onc person to
take charge of the progrem; the making of physical arrangcments
necessary for a succcssful program; the securing of help from
other scctions in the project and from the outside; the
procurenent of special supplies, cquipment, reading materizls, ctc.

g‘*ﬁiroblcms of the tecacher in fhy classroom - proper seatiry of
pupils, proper regulatlon [0} 4 llghtlng, wide usc of visual and
tactual aids, the provision of expericnce activities, determineation ‘
of proper reading matecricls and special supplics and equimment
needed.,
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The cooperation of state agencies — state departments of
education, state institutions, trained personnel from those
agencies, advisory scrvices.

Tiar Relocation Authority - making funds available for travel
and accommodation of special personnel; for equipment and
supplies nceded in the program. -To do everything necessery
to implement the program for mceting the needs of atypical
children at the projects - ELISE H. MARTENS.

8. ELELENTARY EDUCATION
[ ]

The successful elementary school program requires one teacher to a
grade. Departmentalization is inconsistent with the child growth conceph
of cducation.

It is often advantageous for the teacher to advance with the children
for a period of two, three, or ecven four years:

The child works at his own rate, Only occasionally dees a child
remain more than four ycars in the kindergarten and primary grades or morc
than three years in the intermediatc grades. In special cases two additional
years may be justifiable, but this does not meen there is repetition of
work. The child always must go on from where he is.

Flexible groupings within thc classroom are desirable.
Democratic living must be experienced at every level. Pupil-teacher

planning is the most common area — long range planning, agreeing on goals,
first steps, next steps, evaluation of outcomes.,

Develomment of meterials drawing upon, the community and pupil ®
experiences therein is important., (Sec Sloane Foundation publications for
excellent examples).

The classroom should be made attractive with the pupils — not for
the pupils, . = 4

The kindergarten, primafy, and intermediate grades are all one unit,-
not entitics within themsclves.

The progran in the elementary schoal should cmphasize self control -
not discipline; progress — net perfection; self-respect - not artificial
revards; responsibility - not dictator control; activity - not passivity.

- HELEN K. MACKINTOSH.
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9.. SECONDARY EDUCATION

The outcomes suggested abovc for the elementary school typify the
concept of the modern sccondary school expressed by Dr. Hall — a school
which is dyn2mic as contrasted with the traditional, the stetic, the monistic
secondary school., Of perticuler interest to superintendents was Dr. Hall's
reference to a study by a cormission of the Amecricen Council on Education,
soon to be releascd - Education of All ‘Americen Youth. - SIINEY B, HALL.

10. HIGHER EDBCATION

Important to rcmember,—~ a stater®nt on the function of the American
Council on Education. In addition to the amalgemetion of the efforts of
nunerous educetion associations, related assocations, institutiens, and state
depertments, the Council presents ond dofines the interests of organized
education to all governmental sections. For example, a recerdt development
wes the question, — what shall be don¢ toward the .educetion of prisoners of
war? Also, morc than thirty committees or cormissions are working on
special problems, such as that reported upon by the Youth Commission.
~ GEORGE F. ZOOK.

1l. TZACHER EDUCATICN

Dr. Bigclow described briefly the work of the Commission on Teacher
Education, and discussed somc of the conclusions of the study.

That curriculum ;ﬂanniﬁg is most effective which is an administration -
teacher gcoopcrative responsibility.

Teachers improve themsclves most effectively when they work on the
improvement of their courscs, of techniques, of methods, of materials = in
other words by working on the problems -of their work,

The teacher rust understand and accept objectives, ideas, und methods
of & progron before being required to work that wey.

Successful teacher trzining, in the college or on the job, requires:
(2) participation in planning,- playing a responsible part in that
training ’
(b) familiarity with cormunity- life
(c) responsible participation in thet life
(d) group approach to problems, getting together, worklng on the
improvement of the program, not the person.
-~ KARL BIGELOV,
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. 12. SUGGESTIVE ACTIVITY GRO%ING OUR OF THE WASHINGTON CCNFERENCE

Prepared by: "WRA Education Section, Community Manzgement
Division"
. »
Change Minimm Qualifications for teachers to Desirable Qualifications.:

Fix allotments of teachers on a yearly or six momth basis rather than
three month basis,

Establish a Clearing House in hashington for the placemcnt of teachers
in centers to be closed (Jerome). o

Prepare letter to State Depertment of Education; State Education

Associations; Boards of Consultant® and other appropricte Agencies and
Officials notifying them of the closing of a center.

»

Consult Accrediting Associctions and Institutions relative to protectlng
credits and the promotion of pupils,

File a complete documentary record of the Educgt¢onal Program with the
State Depertment of Public Ipstruction,

Appoint a Netional Advisory Committee on Adult Educ_tlon, and complete
Adult Education Committee report.

Establish ratio of ten to fifteen for Adult Education Classes.

Revisc appointed teacher personnel chert to include teaching assistants
on the Adult levgl.

Distribute to each Superintendent of Education copy of "Outline for a
Summer Activity Program,®

Prepare letter requesting the Project Director or someone designa%ed by
hin to appoint a Director of Summer ‘hctivities.

Send each superintendent & copy of Rohwer!s Planning rcport on the 1943
Sunmer Activity Program.

Reguest a documentery report on a coordincted Health Program between the
Educa tlon and lMedicel Sections.

Appoint & Caucasian to be responsible for the supervision of Nurscry
Schools.

Establish a coordin#ting council on plens and suggestions for the
educetion of Atypicel Children.
Hold next anmial confercnce in ".ashington.

=T
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Chenge job description on Teacher Training Supervisor, and continue
position.

Make plans to grant INOP for school attendance to employ summer
substitutes.

Re-=allocate adult reachers on basis of new recommendations - Precede
this by a June letter check/up, preparatory to 1944-45 first quarter
allocation.

Check on possibility of assigning health workers from health section
to schools.

Re-allocate — nursery school workers for first querter of next year
on basis of enrollments by helf days. This will call for new
information on half day basis. .

Plan textbook purchases first quarter of next year.
Make study for per pupil needs pencils and other supplies.

Request procurcment officials to keep school informed of status of
requisitions made,

Determine whether centers not now supplying pencils and paper free
should do so.

Request completion of building remodeling.

Follow up request for special allocation and Qf cost accounting
segregation for community librarics. :

Coordinating committess should be set up at project and national level

to plan and promote adult education and relocation education. Relocation,
Corgmunity Activities, and Education should be represented, The problem
of English teaching and usege should be emphasized especially as an
essential pert of thesé programs. All activities should be carried on
primerily in English (perhaps with the assistance of an interpreter),

and evacuee teacher personnel should be instructed in the presentation

of essentidl vocabulary for each activity.

Study should be given to the problem of using Japanese culture as a

means of stimulsting intérest and pride of race (essential to satisfactory
personal adjustment) and also as a point of deperture for the comparative
study of other cultures. To teach:Americen culture exclusively is to
develop feelings of resentment and inferiority and consequent inhibitions
toward relocation and readjustment. Such instruction and discussion
should be carried on in English, not in Japanese.

Check on whether or not Government transportation will be provided
eppointed personnel in transferring to another center.

T IS

C-1239-P12-BU




Promote program of Atypical Education in training of teachers,
promotional policies and securing equipment needed in this type of work,

Keep up to date information on Labor Markst,

Recruit Vocational Training Supervisors for the centers where there are
vecancies,

Recruit Auto Mechanics teachers for centers in which there are
vacancies,

Check 1945 Budget for vocational training items,
o

Follow up on the Arizona Board for Vocational Education situation,
®
Renew California contacts regarding: State aid for Manzanar,

Identify the courses as learnerships. The term "apprenticeship" seems
to confuse some of the foremen and others in center workshops,

Decide how we in Washington can extend the greatest amount of
direction to vocational training at the projects and still leave the
greatest amount of flexibility to the project Vocational Training
Committees.

Decide whether there is a place for pre-induction courses.

Decide how we can determine accurately the types of employment which
will be open to relocating graduates of vocational courses,

Find out how we can determine the types of proprietary jobs which may
be open to relocating Japanese. (Issei)

Decide whether there is a place for the Victory Ceorps Program,
[}

Find out whether there is a place for such specialized programs as
occupational therapy, "standby" training and training in the handicrafts
and leisure time activitises,

Decide how we can attract the right type of person to the p031t10n of
Vocational Training Supervisor,

Find out how we should revise our record system to make it -more
serviceable to the centers,

Find out whether there is a need for handbook sub-section on .short
term courses,

Decide whether WRA=245 should be made a part of the superlntendent"
monthly reports.

- 12 &
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Find out whether thers is a place for courses in aviation on the
high school lewsl,

Decide whather the vooational training staff at the centers should
participate in the development of an outline for the final vocatlonal
report when a centsr closes,

Decide whether the following should have a more direct responsibility
toward the vocational training program: E

a, Relocation men at the center
b. Operations

c. Administrativec manggement

d. Reports

Decide whether we should develop®a permanent record card for students
in vocational classes which thsy can use

a. In going from ednter to center

b. In going from the conter to a vocational training
school outside :

c. In going from the centsr to a job in industry or
agriculture,

Decide whother WRA should plan any special vocational courses under
project.operation.

Decide whether we should propare and distribute a glossary of terms’

approprigte to vocational education at the centers,

Docide whether we. should allocate to the cenbter Vocational Training
Committes greater responsibility for gearing vocational education
to projoct development and outside employment,

Dptermine specific occupational fields for which training can be
given ot tho centers,

Re-oxamine the rolationship batwcen oduc“tlon soctions and operation
sections at tha conters.

Determine the effoct on tho vocat10n~1 education program at the centers
of the Nisei Draf

Determine future plans for the high school vocational training classes.,
In this conncction identify the relative responsibility of the high
school prineipal, vocational adviser, and vocational training

supervisor,

Detormino what should boe required of students in vocational oourses
in the way of pre-requisitoc training,

- 13 -
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Clarify the relationship in the high school betwesn vocational
training and industrial arts.

Advise superintendents and high school principals regarding voecational
curriculum of high school and post-high school levels and its
relotionship to the apprenticeship program,

Develop a form for the approval of appronticeships.
Reorgonize the Wpshington Vocational Training Committee,

Prepare ond distribute memorandum goegarding employment of apprentices
succe ssfully completing training.

Develop a certificate to be given®students completing courses,
. a. Subjeot
b. Date began
¢. Clock hours
d. lachines used
6a~ TOOLS
f. Operations and processes learned
g. General rating ey
a. offort, b. ability, o. safsty, d. personality,
6. proficiency.

13, EDUCATIONAL TOPICS FOR IENVER MEETING, Moy 1 13, 1944.

Prepared by: "WRA Education Section, Community Management
' Division"

Who should recruit School Teachcrs?

Why should thore be divided responsibility between the Personnol®
and Equecation sections in some conters?

Explain Placemcnt Clearing House for Jorome Parsonnel,

How to choose a Dynamic Director of Summer Aectivity,

What Cooperative plaming should be donc preliminary to the coming
Summe r Activity Program?

Should a limitsd numbor of college students, salary supported
by church groups, be employed for the 1944 Summer Period?

Establishment of a Coordinating Council on plans and suggestions
for Atypical children,

Should a member of the appointed ‘personnel staff be responsible
for the suporvision of the nursory schools?
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Is it feasibls to have a documentary report on the Coordindted
Heolth Program betwsen ths Education and Medical Sections?

Is it practiocaoble to assign health workers from the health section
to the schools?

Should a Mational Advisory Committoe on Adult Education be appointed?

Should a fow appointcd personnol be appointed ds Te'ac}hers for the -
Adult or Night School Program?

Should school buildings now undexr construction be finished; dlso
should ths construction of any new school buildings ‘be now initiated?

[ J
Why have not recommended altorations to barracks for Elementary
schools been completed? In what way con ws in Washington help?

Relative to Project and outside employment.. How to vitalize Projeot
voecotional treining committee work? i

How can we improve the working relationship between the Education
Section and othsr operating sections at tho coenter?

What checks and suggestions hawe the Assistant Project Directors
in charge of Community Managoment and Supervisors of Community
Activities for the Education Section relative to woll orgaonized
documentary records on:

a. the opening of schools

b, problems encountered

c. successos and frustrations

d. mothods of solutions used

e, closing of schools and like topics

Now many other sections of Community Management cooperate with the

Education Section in promoting and improving thd use of English by
adults in rclocation conters.
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