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It is difficult to say in a short time all that would be in-
yolved in control in a classroom. It involves so many school routines,
so many human relationships that to relate how each might be effec-
tively handled would take more time than we have to listen. There are
some basic principles however which may guide us in settling up a

~~gsatisfying group life in our classrooms.,

I should like to forget the word, *“Discipline,’ and think of
Social Control. Perhaps that may seem like useless quibbling over
words yet in my thinking it is the difference between the negative and
positive method of handling individuals: It is comparable in this
consideration to the difference between the formal and the progressive
aporoach to education.

The first implies domination and dictation; the latter the un-
derstanding of child nature, and the fulfillment of modern society's
demands on Bducation. The first type of education is the easy type
in terms of preparation and dissemination, with little regard for in-
dividual differences and personalities; the second requires deep think-
ing, intelligent planning, careful preparation in terms of mental and
social age levels of the children,-as well as consideration of its
usefullness to society.

Likewise with discipline and social control: Discipline im-
plies tcacher dominance; social control implies guidance. The first
requires littlc consideration for personalities and training of the
individual to live with others; the latter requires understanding
child psychology in a social group. Therefore the first is dispensed
with quickly and ruthlessly; the latter requires thought and considera-
tion for the situation and the individuals involved.

To achieve Social Control then one must have these understand-
ings of what it is.

Another aspcct of social control besides understandings is at-
titudes. Two major aims of Zducation are 1. Training individuals for
meking a living and 2. Assisting in the training of individuals to
live with others. The sccond of these aims sets up the nced to teach
and require social control.

In order to live satisfactorily with others we must have con-
~sideration for othcrs---we must share---we must have respect for order-
liness.

School is just c¢nother phase of community life. Traits which
are cssential to satisfeactory living in the Community as & whole are
cssential to living in a clessroom. For example, consideration for
others includes courtesy, fairncss, and tolerance. Sharing includes
not only the sharing of matorials but time, ideas, accomplishment &and
achievcment. Orderlincss includes more than good housekeeping. It can
be extended to nunetuality, logical thinking, a scnsc of proportion.
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Bach one of thesc traits could still be broken down into its fine
points to include all the virtues of a thoroughly social individual.

The attitudces we develop in children in regard to thesce traits
are dependecnt on our own attitudes toward them, and what our under-
standing is of their neccssity and their functioning in a democratic
order. It is cssential for us to be fully cognizant of these nceds--
then, to hold standards which arc sensible but clevating for ourse lves
and membors of the classroom. /e need to remember that our mission is
Teaching and that tcaching may be both direct and indirect.

There is no other socializing agency which has the child for as
long a time or under as many different conditions as the schools. To
other individual in thosc agencies is as close to the child as the
teacher. She holds the key place in this socializing process. Hers
is a great responsibility.

Having mentioncd then the necd for a full understanding of the
child, the aims of education, what Social Control is and what should
be the attitude of the schools toward control we perhaps are ready
to apply these understandings to the immediatc management of the class-
room situation.

There arc many littlc techniques and devices employcd by good
teachers in creating an educative and socializing atmosphcrc in the
classroom. They always are controlled and dirccted however by these
understandings. Thoy make the positive approach to control possible.

First we might consider the tcacher who achieves social control
in her group. She is vital and alcri-two charactecristics which may
be possessed only by individuals with good health and sufficient rest.
These charactcristics enable her to mect with poise and paticnce the
many situations creatcd by forty personalitics.

Scecondly she must posseéss high standards of conduct within and
without the classroom in order to be worthy of thc rcespeet of her
pupils.,

She must »c a person emotionally fitted to mcet the many exac-
tions different personalitics and school days require, and to react
objectively and tolerantly toward individual behavior cnd expressions
of personal opinions. Children spprecicte fairness, objectivity, and
of her quelities of bechavior in teachers that teachers reguire them
to exhibit.

Teachers should be human beings not symbols or paragons of
perfection, but, without sentimentalizing, I believe that children
(and the public in general) require that we be a little above the
average as individuals-somewhat akin to their concept of mothers-
in deportment, selflessness, high ideals and culture. The illusion
is not given by »nreaching it, hut rather in living it-through correct
speech, & pleasant cultured speaking voice, fairness, courtesy and im-
partial dealings with her students.

We hcar arguments for and against firmness. Firmness has a
definite place. It is demonstrated best by voice and consistency.
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The voice is one of the tcacher's most effective instruments
for control. By thc right use of her voice,-the pitch, her inflection,
the way she askcs for attention, the amount of firmness and sincerity
in her voice--she can sway her room to good or poor pcrformance more
easily than by any amount of old-fashioned punishment. .

An effcetive device to cmploy when the room becomes disorderly
is to just stop and wait, gct thc attention of the room, and by proper
use of firmness and tonc of voice say, "I am waiting™ or "I am not
going on until all have a chance to hear," etec. It will bring a room
to order faster, and build more respect for the teacher than any
amount of shouting, scolding, or loss of poise. Reducing one's self
to anger only aids in increasing future trouble, for the child soon
recognizes our weaknesses, and a certain few will usc them to advan-
tage.

The good teacher will anticipate possible child behavior and
will set up conditions in her classroom which will minimize chances
for breaches of conduct. By carcful preparation and planning, thc day
is made full of intcresting and satisfying exporiences. an atmosphere
of kindly considcration is the only approved onc. Through guidance--
that is telling the children what they did that was wrong and what
would be acceptablc behavior--ihstceddlof using sarcasm and disrespcct
for personal feclings- and, through the sharing of pleasures together-
an attitude of friendliness and loyalty will be built up.

Then, children feel secure in a room where there is consis-
tency in routine duties and consistency in the teacher‘s behavior and
requirements. A confused child and all its attendant evils can only
result from an inconsistent teacher. .- Well planned routines coon he-
come established and accepted by consistent adhorence fo them.

I do not think that passing matcrials a certain way, lining
up and waiting for one's turn, raising one's hand or rising to request
the teacher's and class's timc is old~fashioned, rigid form. It is
just learning thc best way to do things. It is showing consideration
for others, and lcarning self-control for future ycars. Many a social
failurc in life is due to improper training during childhood in un-
selfishness and respect for others. By consistency, then, we help
to establish in the child many valuable traits and attitudes.

Speaking of the develcpment of definite traits calls to mind
one that I would want to place high in the 1list, and that is Realism.
WWe must assist and insist on the child facing his behavior realis-
tically-with no alibies.: To permit him to cover his bad habits or
behavior with rationalization is to do him a great injustice. If he
learns to put his finger on his own shortcomings which prevented his
achieving a desired goal he will soon make corrcction of them. Real-
1sm is a great self-help. -

Then the child should be realistic about the purpose of good
behavior. We cannot allow children to continue to bechave solely be-
cause they like us or wish to plcasc us, or because it will bring thcm
some individual advantage, .but rather thcy must be awarc that the pur-
vosc of right behavior is for thc welfare of the group, and beecausc it
makes for suceessful group reclationships.
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I have added punctuality--although it is another instance of
consistency-because it is so c¢css=ential to simooth school operation, and
again, enablcs the child to know what to expcet.

Another technique whieh a good teacher cmploycs besides the
aforc mentionced tolcrance, courtcsy, impartiality, objectivity, ete.,
is Praisc-honest praisc. Thero always is some rcason for praise and
it does wonders in unfolding pcrsonalitics and other abilitics. It

#~qives the ehild the assurance of bclonging, and a sense of sceurity
4ith the tcachct.

In summary then we might say that social control is the positive
approach to the training of children to live successfully in groups.
It has its basis in an understanding of child nature, and the school's
sensec of responsibility in prcparing him for living happily with
others. Therc arc ccrtain tcchniques and decvices which we use but they
all have thcir roots in these understondings and purposcs. It is one
of the ma jor rcsponsibilitics of a teachcr, and some would rate it as
the major responsibility. At any rate it merits thorough consideration
and constant study.

To further onc's understendings I wiould reccommend rcading on

various aspccts of control such as: angcer

fear

sensc of quiect

rationalization

objcetivity

emotionalism

thrcatening

rcward, etc. or othcr phascs
of behavior which determine mcrsonal rcactions.
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